INTRODUCTION TO THE UDHR

Woven Teaching believes that human rights education is essential for students to understand and
assert their own rights and to protect the rights of others. As a result, the Universal Declaration of
Human Rights (UDHR) lies at the core of Woven Teaching’s materials. The document’s 30 articles
outlinefundamental human rights: basic rights and freedoms which every human being is entitled to,
regardless of the person’s race, religion, birthplace, gender, sexual orientation, or other characteristics.
Although its articles are not legally binding, the UDHR serves as the moral compass for the
international community.

Article 13 of the UDHR outlines the right to travel and leave or return to your country. You can learn
more about Article 13 at bit.ly/WT-udhr-13.

Alesson about Article 13 has many applications in the classroom. For example, it could be added to
units about:
e Ellis Island and immigration to the U.S. during the 19th century
e “Migrant caravans” and asylum-seekers at the U.S.-Mexico border
e Climate change and climate refugees
e Refugee crises following the Holocaust, during the Vietnam War, or as a result of the Syrian civil
war, etc.

Although the Universal Declaration of Human Rights is not legally binding, the rights described in

its articles can be found in international covenants and treaties which are legally binding. The right to
freedom of movement can be found in Article 12 of the International Covenant on Civil and Political
Rights (ICCPR), which was adopted by the UN General Assembly in December 1966. The United States
is a State Party to the ICCPR; under international law, the U.S. must abide by its articles.

Universal Declaration of Human Rights: Article 13

—_


https://docs.google.com/presentation/u/1/d/16kwF89JoCxOG-_uHUHcvoGV_e8MIIS8fgjGO1zGBH6k/copy
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WHAT IS FREEDOM OF MOVEMENT? 15 mmutes

Students will build their foundational knowledge of Article 13 of the UDHR.

-(=- TEACHING TIP

/ \ Because of the sensitive nature of the subject of migration and different students’” experiences
with it, you may wish to remind students of the following considerations:

* Be sensitive to classmates’ related to migration and the feelings that this topic may bring
up for them.

* Avoid situations where someone who has (or is assumed to have) personal experience
with immigration are put on the spot and expected to speak for all immigrants or all
refugees.

e Use “I statements” and to avoid speaking for another person or community.

e  Be mindful that the notion of the United States as a “nation of immigrants” does not take
into account the experience of Native Americans or many African Americans.

e Speak or write about the subject carefully and be aware of ways that bias shows up in
language, e.g. “undocumented immigrant” vs. “illegal alien.”

A. Begin the activity by taking a few minutes to brainstorm about the following questions as a class:
1. What does “home” mean to you?
2. What does it mean to feel at home in your country?
3. What are some reasons why your country might not feel like home?

B. Share the following information with students:

Article 13 of the Universal Declaration of Human Rights establishes movement as a human right. This means
that you have the right to travel within your country and choose where you live. It also means that you have
the right to leave your country and to return to your country if you want.

Note: You may wish to mention that Article 14 of the UDHR also deals with migration. It establishes
the right for a person to seek asylum (protection) in a country if they are being persecuted in their
home country.

C. Instruct students to choose a partner and spend a few minutes discussing Article 13 as it relates to
the concept of “home”.
e What are some reasons that a person might move to a different country?
e  Why do you think it is important for someone to be allowed to move?
e  Why would someone who has left their home country return to it?

D. After a few minutes, ask each pair to share highlights from their discussion with the class. Record
the reasons why a person might leave their home country on the board.
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WHY DO PEOPLE MIGRATE?  sommutes

Students will consider factors that drive people to migrate.

A. Watch the first section of “Where and Why Do People Move?” (to 3:09), then distribute the Push-
Pull Factors of Migration and Immigration handout (see pg. 5).

Note: If technology is unavailable, see transcript on pg. 6.

B. Check for understanding with the following questions:
e How did the British fulfill their need for labor in Trinidad after slavery was abolished in 1834?
(Recruited indentured servants from other parts of the empire, i.e. South Asia—present-day India and
Pakistan)

e  Whatis a pull factor?
(Something that pulls someone to migrate—usually something positive, like the promise of higher wages)

e Whatis a push factor?
(Something that pushes someone to migrate—usually something negative, like lack of economic opportu-
nity)

C. Using the list created by the class in the previous activity, ask students to fill out the Push-Pull
chart, indicating whether the reason is a push factor or a pull factor. Ask a few students to share
their responses.

D. After a few minutes, finish watching “Where and Why Do People Move?” (3:09-11:15). As they
watch, instruct students to add to their Push-Pull charts based on factors mentioned in the video.

E. Debrief as a group. Is there agreement on what constitutes a push or pull factor? Are there any
outstanding questions?
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WELCOMING MIGRANTS ssmmures

Students will consider the treatment of students who have recently migrated to the United States.

A. Instruct students to spend a few minutes writing in response to the prompts below. Remind stu-
dents to be specific. If their answer is to “be nice” to a student who has migrated to the U.S., ask
them to clarify. What specific actions will they take?

(Asking them to sit with you and your group of friends? Asking them about their name and its meaning etc.):

1. Consider life in the United States. What factors might pull migrants toward the U.S.? What
factors might push people to leave the country?
(Opportunities for employment, education, the slave trade etc.)

2. A migrant’s experience at school
a. If the student is not a migrant: If a new migrant student came to your school tomorrow,
what could you do to help make them feel welcome? What questions might you ask
them?

b. If the student is a migrant: When you arrived at your new school, what made you feel
welcome? What could people have done to make you feel more welcome or more com-
fortable?

B. After 10 minutes, debrief as a class, asking students to share what they have written (if they would
like to).

EXTENSION ACTIVITIES

Migration Patterns
Students will research migration patterns in their city/state and write a short informational essay.

e Historically, where have people in your area migrated from?
e What are the origin countries of recent migrants in your community?

e What are some of the factors behind this? Are they push or pull factors?

Family Migration History
Students will research their family’s migration stories and create a brief presentation.

e Which part of the world did your ancestors migrate from? If they did not migrate, how long
have they lived in your area?

e When did your family migrate to the United States (or to the region where you currently live)?

e What factors pushed/pulled them to migrate?

Note: Remind students that every migration story is different; some people migrated willingly, others were forced
to do so. For example:

*  Some peoples have always lived in what is now North America; they or their families may have experienced
internal migration

*  Some people forcibly migrated to what is now North America as enslaved people
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PUSH-PULL FACTORS OF MIGRATION AND IMMIGRATION

PUSH FACTORS

PULL FACTORS

NOTES
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TRANSCRIPT: WHERE AND WHY DO PEOPLE MOVE?

If you've been watching since the beginning, you know I love my childhood home and the giant oak
tree it wraps around. In fact, as we're filming this I just got back from visiting it - and my family - for
a month. Yep, I packed up my things, said a heartfelt goodbye to Alfonso and Romeo, my two pet rats
(who were lovingly looked after by a friend by the way), and returned to my childhood nest.

But as much as it means to me, I had to move away from where I grew up for school and to travel to do
the work that I do telling stories about how humans adapt to environmental change. I was really priv-
ileged in my decision to do that, but voluntarily or involuntarily, leaving a home behind is something
millions of people all over the world can relate to.

Like in 2021 there were over 18 million people from India and of Indian descent living outside of India.
And today we see elements of Indian culture all over the world. Moving that many people and creating
those cultural melds didn’t just happen overnight.

People have been migrating and transplanting since before recorded history. And understanding the
reasons people migrate can help explain some of the cultural, and even economic and political patterns
we see around the world. I'm Alizé Carrere, and this is Crash Course Geography.

After asking “Why is this here, and not there?” in geography, our next big question is “How did this get
here?”. From air pressure, to Malaysian architecture, to potatoes and bananas, geographers study the
movement of just about anything on the planet... or off, but that’s another series!

In geography, people moving from one location to another at any scale is called migration. Migration
and how populations grow and change is a key part of population geography, which studies the com-
position, movement, and size of a population over space. Much like ideas and innovations diffuse, peo-
ple move too. So for the next two episodes we're going to examine how populations move and change,
and some of the consequences of those movements.

Let’s start by exploring how people from India made it all the way to the Caribbean islands of Trinidad
and Tobago-it's a complex story. Originally, the islands were home to the Arawak and Carib speaking
peoples. But through war, slavery, and intermarriage, this population had largely been eradicated or
assimilated by the time sugar plantations were started on Trinidad by the Spanish in the 1780s and 90s.
So in order to operate the plantations, people from West Africa were enslaved and underwent forced
migration to the islands. Then in 1834 the British, who now controlled the island of Trinidad, outlawed
slavery throughout the British empire. So the British government needed to find a new way to bring
cheap labor to the plantation fields.

At this time, the British colonial empire was vast and included control over most of South Asia, includ-
ing the countries we now call Pakistan and India. So the British began advertising to Indians that they
could come and work in Trinidad, promising them decent working conditions and pay. The promise
of better wages was what in geography we call a pull factor. That means people moved because some-
thing pulled or attracted them to a new place, like better wages or a safer living environment. But
people can also be motivated by a push factor, like the poor living conditions for some in India that
pushed people to consider moving to Trinidad. This situation illustrates a type of economic migration.
If a person lives somewhere where it’s difficult to make a living, they’re more likely to look elsewhere
to find new opportunities.

So pushed and pulled from India, people migrated to Trinidad as indentured labor where they were

contracted to work for low pay on an estate for a set period of time, often for years, and often as a way
to pay off the cost of their travel to the new place. Indentured labor can be considered a sneaky way to
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enslave someone without calling it slavery, but there seems to be some evidence that at least in Trinidad
and Tobago, there were a wide range of outcomes.

Some Indians were able to go back to India with saved income, some Indians bought land to stay on
the islands, and some were treated horribly, wanted to go home, and weren’t able to. Because so many
Indians remained on the islands and mixed their cultural traits and families with the people of West Af-
rican and British descent who also migrated there, it created a unique creole culture. So we’ll see Indian
food with West African and other twists, and music that blends elements of all of these cultures.

But the 1800s were far from the first time Indians left the subcontinent and migrated. We have records
going back at least 2,000 years, and some say 3,000 years, that Monsoon Migration driven by the mon-
soon winds was happening between India, the Persian Gulf, and East Africa. This seasonal or cyclical
migration happens when people migrate in a back and forth pattern, and we see this a lot in migration
tied to agriculture where work depends on harvest seasons, or in this case, transportation patterns.

Pulled to new regions by the promise of trade and profit, sailors would leave the West Coast of India
and ride the prevailing winds to the Persian Gulf. Then, as the winds shifted months later, the sailors
would sail back to India. And because of how long the sailors would stay between wind shifts, tradi-
tions were often shared as well as innovations and goods. But while trade hubs and cultural enclaves
grew in coastal places like Tanzania, East Africa also holds a history of forced or involuntary migration.

Either as enslaved people or indentured labor, the British would use Indians to create a class of people
to oversee the Africans in Africa and for manual labor. As slavery and servitude ended in the 1800s,
many Indians stayed in the only home they knew, places like what’s now called Uganda and South Af-
rica. They then encouraged a wave of voluntary migration, or the movement and settlement of people
of their own choosing. People were pulled to stay in Uganda, and pulled other people from India to
come and join them. At first this movement to East Africa was mostly men, but over time, with people
wanting to make the trip back to India less frequently, other people eventually joined the men to create
families there. Chain migration like this reduces the uncertainty of migration because those moving to
another place join others in their existing network.

In particular, Uganda was one place where people of Indian descent wove themselves into the commu-
nity throughout the 1800s. They became business leaders and set up schools. And place names in Ugan-
da, like Shimoni Road named for the Shimoni Islands which are part of India, even reflected elements
of Indian culture!

Indians were a part of Ugandan culture for at least one hundred years, but that doesn’t mean they were
accepted in the country they lived in. In August of 1972, most Indians were expelled by the Ugandan
military leader Idi Amin and became refugees, or someone who no longer feels safe in their home due
to conflict or persecution and has to move.

India didn’t claim most of those forced to leave as Indian citizens. Many of them had lived in Uganda
for a couple of generations, and they didn’t identify with the country that shared their physical fea-
tures, or even some of their cultural practices. Instead, over half of the 55,000 Indians being expelled
had British passports and were able to relocate to the United Kingdom. And others were able to find
homes in neighboring countries like Kenya, where some refugees settled until it was safe for them to
return to Uganda in 1986.

Where a nation of people moves to is called the migration field. In this case the migration field of those
expelled from Uganda in 1972 included India, Kenya, other countries with British ties, like Tanzania,
and Great Britain itself. Like many of these refugees, when someone is deported, or removed from a
country they call home, they often have nowhere to go. However, return migration can occur when a
person goes back to stay in their country of origin or citizenship. Like those with British passports were
returned to Britain, even though most of them had not lived there before.
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In 2020 the world saw 26.4 million refugees, and an additional 56 million people who had to leave their
homes for environmental or economic reasons. Refugees are part of reluctant migration, or people who

feel they must move for safety reasons or are pushed by a fear of death if they stay. Increasingly, climate
change is one of these factors pushing people to migrate.

Refugees are supposed to have protected status, but as unlivable situations become increasingly wide-
spread, there are a lot of refugees in the world right now. Refugee camps like Kutupalong outside of
Cox’s Bazar in Bangladesh are supposed to be temporary but can become permanent.

International organizations like the United Nations attempt to create international protections for refu-
gees to provide safe migration routes. Despite those efforts, the Missing Migrants Project estimates that
at least 5,000 migrants die every year attempting to relocate. For some people, the push factor of risk of
immediate death at home is worth the risk to try to reach a safe country in which to rebuild their lives.

So just today we’ve seen there are millions of Indians living in the Caribbean, in the United Kingdom,
and in the Middle East and East and South Africa. This is called a diaspora—in fact the Indian diaspora
is the largest in the world. And while migration is the movement of a person from one place to setting
up a home in another place, a diaspora indicates that a nation, or people who share a cultural trait, has
willingly or otherwise left their homeland. The people in a diaspora may not have been born in the
place they have a cultural affinity for, but at some level, there’s a desire to keep a cultural or even physi-
cal connection to that place-some people even describe it as a longing to return home, even if there isn’t
a place to return to.

In 2020, the bulk of Indian migrants are voluntary economic migrants working in a wide range of
places, including the Persian Gulf. That millennia-long relationship continues today, with Indian work-
ers mostly working in oil fields and other manual jobs like caregiving and cleaning. The workers are
majority male, and they send money home as remittances to help their families access greater economic
opportunities. But as oil prices fall, and oil demand decreases, fewer Indians are migrating to the Gulf,
which will change the international migration field and economies based on remittances yet again.

While all of these types of migration sound large and dramatic and receive the most political atten-
tion, most migration actually occurs within the same country. Internal migration like this has often
happened as people from rural spaces are pulled to the economic opportunities in urban spaces where
there may be more available jobs.

In cases that aren’t a matter of war or disaster, migration patterns often start first with a move from
rural to urban, then maybe from a regional urban center to a bigger city within the same country, and
then, a move internationally. This is called step migration, when a person makes moves that are more
and more drastic. But even step migration, like all migration, is fairly risky. Many migrants only mi-
grate internationally when they feel they have no other option because an international move can mean
leaving behind cultural and family networks, which provide emotional support.

Understanding how, why, and where people migrate, and the economic forces and power dynamics
that push and pull people, helps explain the cultural landscapes we see. And because of migration, we
get the beautiful mix of food and music places like Trinidad are known for. Or the cultural complexity
of a place like Zanzibar and its history of monsoon migration, colonialism, and empire.

As people mix and mingle around the world, innovations develop as we take elements of our own
cultures and share them with the cultures of others to create something new. And all of these human
migration patterns grow out of political and economic patterns, which we’ll dig into deeper next time
with how populations change across the globe.
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Many maps and borders represent modern geopolitical divisions that have often been decided without
the consultation, permission, or recognition of the land’s original inhabitants. Many geographical place
names also don’t reflect the Indigenous or Aboriginal peoples languages. So we at Crash Course want
to acknowledge these peoples’ traditional and ongoing relationship with that land and all the physical
and human geographical elements of it. We encourage you to learn about the history of the place you
call home through resources like native-land.ca and by engaging with your local Indigenous and Ab-
original nations through the websites and resources they provide.

Thanks for watching this episode of Crash Course Geography which is filmed at the Team Sandoval

Pierce Studio and was made with the help of all these nice people. If you want to help keep all Crash
Course free for everyone, forever, you can join our community on Patreon.
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STUDENT VERSION

All human beings are
born equal in dignity
and in rights.

10

No one can hold
you in slavery.

JATION OF HUMAN RIG:

These rights belong
to everyone. You
should never be
discriminated against.

No one can torture
you or treat you in a
cruel or degrading
way.

You have the right
to life, liberty, and
safety.

Everyone has
rights, no matter
where they are.

Laws should be

applied the same way
for everyone.

You have the right to
seek justice and remedy
(repair) if your rights are
not respected.

You have the
right to a fair
and public trial.

You have the right
to be presumed
innocent until
proven guilty.

13

You have the right

to move and travel
within your country
and internationally.

16

Every consenting
adult has the right to
get married and have
a family.

19

25

You have the
right to express
your opinion.

You have the right

to seek protection
from another country
(asylum) if your country
treats you poorly.

You have the right to
gather with others
and protest publicly.

15

You cannot be
imprisoned or thrown
out of a country without
a good reason.

You have the right
to be a citizen of
a country (have a
nationality).

18

You have the right
to practice any
religion.

21

You have the right
to participate in the
government of your
country (e.g. vote).

You have the right to
work, to receive equal
pay for equal work,
and to join a union.

24

You have the
right to rest
from work.

You have the right to an
adequate standard of
living, including housing,
food, and medical care.

28

Everyone must respect
the social order that
allows these rights to
exist.

10

26

You have the
right to an
education.

2]

No one can stop you
from participating
in your community’s
cultural life.

30

No one can take any
of the rights in this
declaration away from
you.

The full text of the UDHR and a text-only student version are available at WovenTeaching.org/udhr
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